




Analysing the speech act of refusing  

















number	 of	 scholars	 are	 focusing	 their	 efforts	 on	 the	 importance	of	
pragmatics	 in	 the	 Foreign	 Language	 (FL)	 classroom.	 Recent	 studies	
have	shown	that	video	materials	such	as	TV	shows,	news	broadcasts	
or	 films	 provide	 students	 with	 authentic	 pragmatic	 input,	 by	
portraying	plenty	of	 instances	of	 refusing	situations	 in	 real	 settings.	
However,	 some	 researchers	 have	 questioned	 the	 validity	 of	 these	
situations	 considering	 that	 the	 language	 used	 in	 video	materials	 is	
not	real	but	‘fictitious’,	as	it	has	been	written	in	advance.	Bearing	in	
mind	the	results	obtained	by	Fernández-Guerra	in	her	2008	and	2013	
studies	 empirically	 proving	 the	 benefits	 of	 using	 TV	 series	 to	 teach	
the	 speech	 act	 of	 refusing,	 the	 present	 paper	 analyses	 the	
occurrences	of	all	refusal	situations	appearing	in	three	episodes	from	
the	 first	 season	 of	 the	 TV	 show	Grey’s	 Anatomy,	 to	 determine	 its	
usefulness	in	the	FL	classroom.	
	
Key	 words:	 refusals,	 teaching	 pragmatics,	 TV	 shows,	 films,	
English	as	a	Foreign	Language.		
II.	Introduction	
Bearing	 in	 mind	 the	 importance	 of	 developing	 learners’	
pragmatic	competence	 in	the	target	 language,	students	of	a	foreign	
language	 classroom	 should	 be	 exposed	 to	 rich	 and	 contextually	
appropriate	 input.	 However,	 opportunities	 to	 face	 with	 the	 target	
language	are	close	 to	non-existent	when	 the	 language	 is	 learned	 in	
countries	where	 it	 is	not	spoken.	The	main	source	of	 input	 in	those	
cases	 is	 that	 presented	 in	 textbooks,	 which	 is	 considered	 artificial	
and	 decontextualised	 (Usó-Juan,	 2007;	 Martínez-Flor,	 2007;	
Fernández-Guerra,	2008).	For	that	reason,	«the	use	of	video	material	
in	the	classroom	has	become	more	and	more	popular	in	the	foreign	
language	 (FL)	classroom,	since	 it	enables	educators	and	 teachers	 to	
supplement	 what	 textbooks	 offer	 to	 their	 students»	 (Fernández-
Guerra,	 2013,	 p.	 5).	 However,	 the	 use	 of	 video	 materials	 is	
considered	a	controversial	issue	as	it	is	not	pedagogically	appropriate	
for	some	learners	(Guariento	&	Morley,	2001;	Burt,	1999),	it	is	time-
consuming	 for	 teachers,	who	 need	 to	 prepare	 activities	 tailored	 to	
the	 level	of	their	students	(Burt,	1999),	and	 it	has	been	reported	as	






Studies	 conducted	 by	 Fernández-Guerra	 in	 2008	 and	 2013	
comparing	 differences	 and	 similarities	 in	 the	 language	 used	 in	 TV	
shows	and	 the	 language	«naturally	occurring»	 in	ethnographic	data	
have	shown	that	particularly	requests	and	refusals	portray	authentic	
and	 real	 speech	 representations	 of	 actual	 language	 use.	
Consequently,	 this	 paper	 attempts	 to	 determine	 the	 validity	 of	 the	
medical	 drama	 series	 Grey’s	 Anatomy	 as	 a	 good	 instrument	 to	
provide	English	as	a	Foreign	Language	(EFL)	learners	instances	of	the	
production	of	the	speech	act	of	refusals	in	realistic	settings.	We	will	
first	 provide	 a	 definition	 of	 refusing	 as	 a	 speech	 act	 and	 review	
literature	 dealing	 with	 the	 instruction	 of	 refusals	 in	 a	 foreign	
language	context,	as	well	as	why	the	use	of	audiovisual	input	may	be	
considered	 a	 powerful	 tool	 in	 teaching	 English.	 Finally,	 we	 will	




Broadly	 speaking,	 refusals	may	 be	 defined	 as	 speech	 acts	 that	
occur	when	someone	has	to	say	‘no’,	in	a	direct	or	indirect	way,	to	a	
request	or	suggestion.	An	early	definition	of	refusals	was	provided	by	
Chen	 et	 al	 (1995,	 p.	 121),	 claiming	 that	 refusals	 function	 as	 a	
response	 to	 an	 initiating	 act	 and	 are	 considered	 a	 speech	 act	 by	
which	 a	 speaker	 «[fails]	 to	 engage	 in	 an	 action	 proposed	 by	 the	
interlocutor».		
In	2013,	Usó-Juan	defined	it	as	«a	speech	act	that	functions	as	a	
response	 to	 an	 initiating	 act	 such	 as	 a	 request,	 invitation,	 offer	 or	
suggestion»	 (p.	 66).	 Since	 a	 refusal	 contradicts	 the	 listener’s	
expectations,	 it	 is	 considered	 as	 a	 dispreferred	message	 (Levinson,	
1983).	 	 Due	 to	 their	 complexity,	 refusals	 require	 negotiation	 and	
different	 responses	 conforming	 to	 the	 eliciting	 speech	 act	 because	
what	 is	 considered	 appropriate	 when	 refusing	 may	 vary	 across	




Beebe	 et	 al.’s	 (1990)	 taxonomy	 is	 considered	 to	 be	 one	 of	 the	
most	 influential	 studies	 on	 refusals.	 However,	 the	 study	 of	 the	
present	 paper	 has	 followed	 a	more	 recent	 taxonomy,	 illustrated	 in	
Table	1,	which	was	proposed	by	Salazar	et	al.	 (2009)	of	 the	 speech	
act	 of	 refusing.	 This	 work	 is	 deeply	 entrenched	 in	 Beebe	 et	 al.’s	




discourse	 perspective	 in	 the	 study	 of	 refusal	 behavior	 taking	 into	
account	Kasper’s	(2006)	study	on	interlanguage	pragmatics.	
Salazar	et	al.	 (2009)	categorise	refusal	responses	 into	two	main	
groups:	 refusals	 and	 adjuncts	 to	 refusals.	 Their	 refusal	 taxonomy	
includes	two	main	categories	of	direct	and	indirect	strategies	clearly	
distinguished	 from	 adjuncts.	 Unlike	 refusal	 responses	 (direct	 and	
indirect)	are	 categorized	 into	 semantic	 formulas	which	can	be	used	
to	perform	a	refusal,	in	the	case	of	adjuncts	those	expressions	which	






Indirect	 strategies	 include	 seven	 semantic	 formulas:	 plain	
indirect	for	expressions	such	as	«It	looks	like	I	won’t	do	it».	Salazar	et	
al.	 stated:	 «we	 propose	 this	 term	 to	 avoid	 the	 term	 «mitigation»	
since	 we	 consider	 all	 Indirect	 Strategies	 instances	 of	 mitigated	




says	 sorry	 for	 declining	 the	 request.	 The	 next	 strategy	 is	 named	
alternative,	 which	 is	 subdivided	 into	 two	 categories:	 change	 of	
option	 (e.g.	 «I	 would	 drink	 if	 you	 give	me	 a	 glass»)	 and	 change	 of	
time	 (e.g.	«I	 could	meet	 you	next	 Saturday»),	 in	which	 the	 speaker	
suggests	to	postpose	the	request.	A	further	strategy	is	disagreement,	
in	which	the	addressee	expresses	his	or	her	nonconformity	with	the	
requested	 act.	 «In	 this	 case	 the	 refuser	 turns	 down	 the	 request	 by	
stating	her/his	disagreement	about	the	requester’s	action	of	asking,	
the	 refuser’s	 intention	 to	 dissuade	 the	 requester	 from	 asking	
(Dissuasion)	 or	 even	 criticising	 her/him	 for	 doing	 it»	 (Salazar	 et	
al.,2009,	p.	145-146)	(e.g.	«I	don’t	want	to	listen	to	you,	that	has	no	
sense»).		
In	 statement	 of	 principle/	 philosophy,	 the	 refuser	 turns	 down	
the	 petition	 because	 s/he	 feels	 that	 complying	 the	 request	 goes	
against	 his	 or	 her	 own	 beliefs	 or	 moral	 convictions	 (e.g.	 «That	 is	
inappropriate,	you	are	my	boss»).	Finally,	the	last	indirect	strategy	is	
avoidance,	which	 is	divided	 into	 two	categories:	non-verbal,	 that	 is,	
when	the	request	is	ignored	by	the	listener	by	means	of	silence,	not	
moving	 or	 even	 walking	 away,	 and	 verbal,	 in	 which	 some	 of	 the	











































































the	 reason	 why,	 following	 the	 results	 obtained	 in	 this	 study,	 I	
propose	 ‘no’	 +	 indirect	 response	 as	 a	 further	 direct	 strategy	 to	
express	 the	 refuser’s	 intention	 to	 deny	 the	 request,	 petition,	
invitation,	 etc.	 This	 category	 subsumes	 ‘no’	 +	 explanation,	 in	which	
the	addressee	turns	down	the	request	by	giving	a	blunt	 ‘no’	but,	at	





of	 proposition,	 in	 which	 the	 speaker	 also	 says	 a	 direct	 ‘no’	 and	
reinforces	her	or	his	position	with	another	negative	expression	(e.g.	
«No.	 I’m	 not	 going	 to	 do	 it»)	 and	 ‘no’	 +	 statement	 of	 principle,	 in	
which	 the	 refuser	 bluntly	 declines	 the	 petition,	 request,	 etc.,	 and	





When	 learning	 a	 foreign	 language,	 learners	 should	 understand	
how	 grammar	 and	 lexicon	 acquired	 can	 be	 used	 in	 a	 target-like	
manner;	 and	 they	 need	 to	 be	 aware	 that	 pragmatics	 may	 vary	
significantly	 from	 one	 language	 to	 another	 (Chen,	 1996).	 Rubin	
(1981,	p.	1)	stated:	





respond	 in	 the	 negative	 when	 offered,	 solicited,	 or	 demanded	
something.	
Likewise,	 cross-cultural	 studies	 on	 refusals	 reveal	 that	 the	
reasons	 for	 refusing	and	 refusal	 strategies	may	vary	across	cultures	
(Eslami,	2010).	Thus,	«an	 inappropriate	use	of	 speech	acts	can	 lead	
to	pragmatic	 failure»	 (Fernández-Guerra,	2013,	p.	6).	 In	 the	case	of	
refusals,	learners	tend	to	apply	rules	from	their	first	language	(L1)	to	
their	 second	 language	 (L2)	which	may	make	 them	 sound	 rude	 and	
impolite	in	some	situations	(Takahashi	&	Beebe,	1987;	Eslami,	2010;	
Fernández-Guerra,	 2013).	 Thus,	 as	 Chen	 claims,	 «given	 the	
recognition	 of	 culture	 as	 an	 important	 aspect	 in	 foreign	 language	
learning,	 what	 is	 meant	 by	 the	 culture	 of	 a	 language	 and	 how	 to	
become	culturally	sophisticated	in	the	target	language	are	still	vague	
ideas	to	most	learners»	(1996,	p.	2).	At	this	point,	FL	learners	should	
understand:	 firstly,	 that	 a	 foreign	 language	 functions	 in	 a	 different	
way	 than	their	native	 language	and,	secondly,	 that	 this	depends	on	





pragmatic	 input,	 awareness	 and	 comprehension	 of	 different	
pragmatic	 meanings,	 together	 with	 opportunities	 to	 work	 with	
pragmatic	 consciousness-raising	 tasks,	 makes	 a	 difference	 in	
learners’	awareness	of	 refusals.	Secondly,	 teaching	 the	speech	act	





other	 conversational	 skills	 such	 as	 turn	 taking	 or	 negotiation	
strategies	that	are	often	neglected	 in	pragmatic	 instruction,	which	
is	mostly	concerned	with	the	teaching	of	speech	acts.	
A	study	 focused	on	the	effect	of	 instruction	on	 learners’	use	of	
refusal	 strategies	 and	 concern	 for	 pragmatics	 showed	 benefits	 of	
pragmatic	 instruction	 on	 learners’	 use	 and	 negotiation	 of	 refusals	
(Alcón	&	Guzman,	2013).	Even	if	both	studies	have	some	limitations,	
taking	 into	 account	 the	 complexity	 of	 this	 speech	 act,	 research	 on	
pragmatic	instruction	has	shown	refusals	are	amiable	to	be	taught	in	





students	 as	 many	 opportunities	 as	 possible	 to	 practise	 the	 proper	
use	of	the	language	to	a	given	situation	(Usó-Juan,	2007).	Moreover,	
«in	foreign	language	contexts,	learners	lack	the	opportunities	to	face	
authentic	 pragmatic	 input	 and	 chances	 for	 interaction	 outside	 the	
classroom»	 (Martínez-Flor,	 2007,	 p.	 245).	 For	 that	 reason,	 the	
development	of	their	pragmatic	competence	depends	entirely	on	the	
pragmatic	input	that	is	presented	to	them	in	the	classroom,	which	is	
mainly	 limited	 to	 textbooks.	 However,	 «there	 is	 still	 a	 great	





(2008)	 emphasizes	 eight	 major	 benefits	 of	 using	 authentic	
audiovisual	 input	 in	 the	classroom	which	are	briefly	enumerated	as	
follows:		




3. Learners	 are	 exposed	 to	 real	 life	 speech	 spoken	 at	 a	 normal	
speed	by	native	speakers.	
4. A	 great	 variety	 of	 accents,	 dialects	 and	 different	 situations	 is	
offered.	
5. It	is	a	good	stimulus	to	catch	learner’s	attention	to	the	language.	
6. In	 combination	 with	 well-prepared	 tasks,	 videos	 can	 help	 with	





7. Learners	 are	 exposed	 to	 different	 social	 realities	 and	 cultural	
conventions	as	well	as	they	can	observe	aspects	related	to	non-
verbal	communication.	
8. Students	 can	 observe	 which	 formulaic	 expressions,	 discourse	
conventions	 or	 syntactic	 choices	 are	 socially	 appropriated	 in	 a	
real-life	 context	 which	 will	 help	 them	 to	 acquire	 pragmatic	
competence.	
Another	advantage	of	 the	use	of	video	 in	EFL	classroom	 is	 that	
videos	can	be	controlled,	that	means	that	teacher	can	stop,	pause	or	
repeat	the	film	recording	as	many	times	as	s/he	considers	necessary.	
Moreover,	 they	 can	 be	 used	 not	 only	 in	 class	 with	 a	 group	 of	
students	but	also	 individually	or	 for	self-study	 (Bello,	1999).	 It	must	
be	 stressed	 that	 videos	 like	 films,	 television	 programmes	 or	 news	
broadcasts	 are	 produced	 as	 entertainment	 for	 native	 English	
speakers.	 For	 that	 reason	 it	 is	 assumed	 that	 they	 present	 real	
language	spoken	at	a	normal	speed	and	with	authentic	accents	(Burt,	
1999).	
Some	 scholars	 point	 out	 that	 using	 films	 and	 TV	 programmes	
also	shows	some	disadvantages,	to	mention	but	a	few	examples:	
1. The	 use	 of	 authentic	 videos	 implies	 that	 preparing	 adequate	
activities	 and	 tasks	 according	 to	 the	 learners’	 English	 level	 is	
time-consuming	work	for	the	teacher	(Burt,	1999).	
2. These	 materials	 can	 contain	 inappropriate	 or	 controversial	










TV	 shows	 can	 be	 considered	 as	 a	 good	 instrument	 to	 provide	
students	 with	 an	 authentic	 and	 realistic	 representation	 of	 actual	
language.	 Furthermore,	 she	proves	 that	 TV	 series	 can	be	helpful	 in	




this	 medical	 drama	 fit	 for	 purpose,	 that	 is,	 to	 be	 used	 in	 an	 EFL	








The	 previous	 sections	 have	 shown	 the	 importance	 of	 offering	
rich	 and	 contextually	 appropriate	 input	 for	 developing	 learner’s	
pragmatic	competence.	Further,	it	has	been	pointed	out	the	benefits	
of	using	 films	and	TV	series	 in	EFL	classrooms.	Data	 for	 the	present	
study	 were	 excerpted	 from	 the	 American	 medical	 drama	 series	







episodes.	 This,	 together	 with	 the	 length	 (usually	 30-45	 minutes),	
makes	them	good	for	class	use.		
Besides,	Sherman	also	remarks	that	«the	settings	are	often	very	
realistic	 and	 can	 provide	 a	 window	 into	 working	 practices	 and	
procedures»	(p.	35).	Bearing	in	mind	the	benefits	mentioned	above,	
the	Grey’s	Anatomy	series	was	chosen	not	only	due	to	its	popularity	
but	 also	 for	 the	 setting	 since	 the	 actions	 take	 place	 mainly	 in	 a	
hospital	 and	 their	 dialogues	 are	 supposed	 to	 represent	 day-to-day	
language	use.	This	working	context	is	plenty	of	different	relationships	
and	also	offers	a	great	amount	of	one-on-one	dialogue	between	the	
characters	 making	 it	 easier	 for	 the	 students	 to	 follow	 the	
conversations.	
Grey’s	Anatomy	 is	an	American	medical	drama	television	series	
which	 follows	 the	 life	 of	 the	main	 character,	 Dr.	Meredith	 Grey.	 It	
was	 created	 by	 Shonda	 Rhimes	 and	 premiered	 on	 American	








Derek	 is	 the	 new	 attending	 at	 Seattle	 Grace	 Hospital	 and,	 to	 make	
matters	worse,	Meredith’s	boss.	






her.	 Otherwise,	 Meredith	 discovers	 that	 a	 baby	 has	 been	
misdiagnosed	and	asks	Burke	for	help	who,	after	a	conversation	with	
Webber,	decides	to	examine	the	newborn	and	work	harder	to	become	





episode,	 there	 is	 a	 bike	 race	 in	 which	 several	 people	 are	 injured.	
Unfortunately,	one	of	them	is	declared	brain	dead	so,	Cristina	and	Izzie	
want	 to	use	his	organs	 for	organ	donation,	but	 they	have	 to	 find	his	
family	 to	get	permission	 for	 this	purpose.	Furthermore,	 they	 feel	 the	
organ	 harvesting	 process	 affects	 them	 emotionally.	 Meanwhile,	
Meredith	 and	 Alex	 disagree	 with	 the	 diagnosis	 of	 a	 patient	 and,	
O’Malley	has	to	deal	with	a	very	special	patient,	a	Chief’s	friend,	who	
needs	a	liver	transplant	and	is	always	flirting	with	the	young	intern.	
Regarding	 the	 procedure	 followed	 in	 this	 study,	 all	 episodes	
were	 viewed	 in	 their	 entirety	 and	 different	 refusal	 situations	were	
identified.	 Then,	 each	 refusal	 situation	 was	 transcribed	 in	 its	 full	
conversational	 context	 after	 watching	 each	 episode	 repeatedly.	
Finally,	 all	 these	expressions	were	 classified	 according	 to	 Salazar	 et	
al.’s	(2009)	refusal	taxonomy	as	shown	in	table	2.	
4.2.	Results	and	discussion	
A	 total	 of	 67	 refusal	 situations	 were	 identified	 in	 the	 three	
episodes	analysed.	Table	2	shows	the	number	of	 refusals	belonging	
to	 each	 subtype	 of	 direct	 and	 indirect	 groups.	 The	 most	 frequent	
strategy	 appearing	 in	 the	 episodes	 is	 the	 one	 of	 Disagreement,	
Discussion	or	Criticism	(22.4	%).	Besides,	there	are	a	high	number	of	


































































were	 found	 in	 the	 selected	 episodes.	 Results	 showed	 instances	 of	
Bluntness	 (10.4	%),	 Negation	 of	 proposition	 (4.5	%),	 and	 a	 high	
number	 of	 No	 +	 indirect	 response,	 which	 is	 divided	 into	 three	
subcategories:	 No	 +	 explanation	 (16.4	%),	 No	 +	 negation	 of	
proposition	 (1.5	%)	 and	 No	 +	 statement	 of	 principle	 (1.5	%).	 The	
following	examples	display	different	situations	 in	which	the	speaker	
addresses	a	person	who	is	known	to	him	or	her,	thus,	there	is	a	close	
social	 distance	 between	 them.	 First	 of	 all,	 a	 clear	 example	 (1)	 of	



















[Derek	 Shepherd	 and	 Preston	 Burke	 are	 two	 attendants	 who	






In	 contrast	 to	 these	 two	 previous	 conversations,	 the	 following	
two	situations	show	a	combination	of	direct	‘no’	with	an	explanation	
to	why	the	request,	offer,	invitation	or	suggestion	cannot	be	carried	
out.	 No	 +	 explanation	 strategy	 is	 illustrated	 in	 example	 3	 while	
example	 4	 shows	 a	 No	 +	 statement	 of	 principle	 case.	 Moreover,	
example	 5	 presents	 a	 direct	 ‘no’	 reinforced	 by	 another	 negative	
expression.	 As	 has	 been	 mentioned	 in	 3.1,	 these	 are	 three	
subcategories	 which	 belong	 to	 a	 new	 group	 	 named	 No	 +	 indirect	




asks	 Burke	 to	 go	 up	 and	 look	 at	 him	 because	 she	 has	 had	 an	
argument	with	the	intern	responsible]	
	





















Meredith	 Like	 you’ve	 seen	 me	 naked.	 Dr.	 Shepherd,	 this	 is	
inappropriate.	
Example	5	from	episode	three	Winning	a	Battle,	Losing	the	War:	










tapes.	 We’re	 not	 unpacking	 boxes.	 We’re	 not	







A	 total	 of	 44	 refusal	 situations	 were	 identified	 in	 the	 three	
episodes	 analysed.	 There	 are	 a	 high	 number	 of	 indirect	 refusals	
showing	disagreement	(examples	6	and	7),	accounting	for	a	22.4	%	of	
the	 total	 occurrences.	 Results	 also	 showed	 a	 large	 number	 of	
instances	 of	 avoidance	 (26.9	%),	 being	 the	 most	 frequent	 those	
verbal	 expressions	 (16.5	%):	 hedging	 (4.5	%),	 change	 topic	 (4.5	%),	














Kevin’s	wife	 Do	you	want	 to	 cut	off	 his	 skin?	What	 about	 the	
funeral?	You	want	me	to	have	a	funeral	and	have	
people	look	at	him	and…	have	his	daughter	look	at	





needs	 to	 take	 time	 to	 assimilate	 that	 her	 husband	 has	 died	 and	
surgeons	 are	 going	 to	 pull	 out	 his	 organs.	 Thus,	 she	 declines	 the	
proposal	showing	disagreement.	
Example	7	from	episode	three	Winning	a	Battle,	Losing	the	War:	
[O’Malley	and	 Izzie	are	arguing.	She	wants	 to	change	her	 room	



































Burke	 I	 am	 the	 best	 surgeon	 at	 Grace	 with	 the	 lowest	
mortality	rate.	You	can’t	just	bring	…	
Chief	 Now	 ask	me	why	 I’m	not	 sure	 about	 you.	 Ask	me	
why.	
Burke	 [He	leaves]	
Occurrences	 of	 Reason/	 Explanation	 (example	 10)	 are	 also	
relevant	 (10.4	%).	 However,	 the	 use	 of	 strategies	 of	 Plain	 indirect	
(3	%)	and	Alternative	(1.5	%)	is	very	low,	with	only	few	situations	of	
these	indirect	refusals	(examples	11	and	12).	Moreover,	there	are	no	
instances	of	 the	 subcategory	named	Change	 time,	 nor	 cases	of	 the	
refuser	showing	regret	or	apology.	
Example	10	from	episode	one	A	Hard	Day’s	Night:	
[Derek	 Shepherd	 has	 requested	 help	 from	 his	 interns	 to	
diagnose	a	patient	in	a	coma.	The	one	who	finds	the	solution	for	
the	 problem	 will	 participate	 in	 the	 surgery.	 For	 that	 reason,	
Meredith	decides	to	help	Cristina	-	who	is	really	excited	with	the	
attendant’s	 proposal	 -	 but	 when	 they	 find	 the	 solution	 Derek	
chooses	Meredith]	
	
Meredith	 Did	you	choose	me	for	 the	surgery	because	 I	 slept	
with	you?	
Derek	 Yes.	[silence]	I’m	kidding.	
Meredith	 I’m	not	gonna	scrub	 in	 for	surgery.	You	should	ask	
Cristina.	She	really	wants	it.	
Derek	 You’re	Katie’s	doctor.	And	on	your	 first	day,	with	
very	 little	 training,	 you	 helped	 save	 her	 life.	 You	
earned	the	right	to	follow	her	case	through	to	the	
finish.	You	 shouldn’t	 let	 the	 fact	 that	we	had	 sex	
get	in	the	way	of	you	taking	your	shot.	
Example	11	from	episode	three	Winning	a	Battle,	Losing	the	War:	
[Mr.	Mackie	 is	 a	patient	who	needs	urgently	 a	 liver	 transplant.	































After	 reporting	 the	total	number	of	 refusal	 strategies	 identified	
in	the	three	episodes	analised	and	providing	contextualized	instances	
for	 each	 particular	 type	 of	 strategy	 examined	 in	 this	 study,	 several	





This	 finding	 indicates	 that	 Grey’s	 Anatomy	 is	 a	 good	 source	 of	
pragmatic	 input	 that	 may	 be	 used	 to	 present	 learners	 adequate	
instances	 of	 refusal	 strategies.	 Secondly,	 we	 can	 observe	 that	
borders	 among	 strategies	 are	 strongly	 blurred,	 for	 that	 reason	 we	
have	considered	crucial	 to	create	a	new	direct	category	called	No	+	
indirect	 response	due	 to	 the	great	number	of	occurrences	 in	which	
the	 refuser	 says	 directly	 ‘no’	 but	 s/he	 also	 provides	 an	 indirect	
response	to	mitigate	the	previous	answer,	probably	to	protect	their	
positive	or	negative	‘face’	-	notion	defined	by	Brown	and	Levinson	as		






all	 the	 refusal	 strategies	 identified	 in	 our	 data	 were	 presented	 in	
contextualised	 situations,	 what	 reinforce	 the	 idea	 of	 the	 potential	
that	 audiovisual	 input,	 in	 this	 case	 extracted	 from	Grey’s	 Anatomy	
series,	 can	 have	 in	 foreign	 language	 contexts	 to	 help	 learners	
develop	their	pragmatic	awareness	towards	those	aspects	they	have	
to	 take	 into	 account	 when	 performing	 the	 speech	 act	 of	 refusing.	
Finally,	 the	 results	 of	 this	 paper	 show	 that	 speakers	 prefer	 using	
indirect	strategies	when	refusing,	accounting	for	a	65.7	%	of	the	total	
occurrences	 in	 Grey’s	 Anatomy	 series,	 perhaps	 due	 to	 the	 social	
distance	between	the	participants	–	taking	into	account	that	they	are	
talking	with	 their	 chiefs,	patients	and	workmates	most	of	 the	 time.	
Bearing	all	these	points	in	mind,	it	is	understandable	that	they	make	
use	 of	 a	 great	 amount	 of	 No	 +	 indirect	 response	 since	 they	 try	 to	
reduce	 the	 directness	 of	 their	 answers	 providing	 immediately	
reasons	or	showing	disagreement	to	the	interlocutor.	
As	 far	 as	 adjuncts	 to	 refusals	 in	 this	 study	 are	 concerned,	 only	











one	 fool	 running	 around	 trying	 to	 show	 off.	 And	
Alex,	this	time	the	fool	is	you.	Get	out.	
Adjuncts	 do	 not	 constitute	 a	 refusal	 by	 themselves.	 Thus,	 «by	
accompanying	 the	 refusal	 head	 act,	 they	 vary	 politeness	 levels	 and	
reduce	 the	 face-threatening	 act	 of	 saying	 no.»	 (Fernández-Guerra,	













to	 present	 EFL	 learners	 the	 speech	 act	 of	 refusing.	 To	 do	 so,	 the	
three	 first	episodes	belonging	to	 the	 first	season	of	 the	series	were	
analysed	 in	 detail.	 Results	 from	 our	 analysis	 have	 indicated	 that	 a	
great	 amount	 of	 occurrences	 of	 all	 types	 of	 direct	 and	 indirect	
strategies	have	been	found	in	the	episodes	under	analysis.	The	only	
exception	was	that	no	cases	of	a	speaker	showing	regret	or	apologies	





for	 some	 students.	 In	 this	 case,	 learners	 should	 have	 at	 least	 an	
intermediate	 level	 of	 English	 to	 make	 the	 best	 of	 the	 series.	
However,	 although	 the	 series	 offers	 a	 great	 amount	 of	 specific	
vocabulary,	 I	 do	 not	 consider	 that	 a	 problem	 to	 follow	 the	
conversations	main	 thread.	 Indeed,	 in	my	 opinion	 further	 research	
should	 be	 conducted	 focusing	 in	 another	 pragmatic	 issues	 as	
requesting	or	 complaining,	as	well	as	 I	 consider	 this	 series	not	only	
good	for	teaching	pragmatics	but	also	for	enhancing	specific	medical	
lexicon	 of	 medicine	 students	 or	 even	 idioms	 and	 conventionalised	
expressions	for	any	kind	of	learner.	
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